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Abstract 
The article wants to describe the stressors for teacher for preschool level from Bucovina County. We try to investigate the 
perceptions of teacher upon the stress factors and the solutions for this stress. In this study we apply a questionnaire which was 
administrated to 150 teachers who teach in kindergartens from two Romanian counties. The research showed that Romanian 
preschool teachers experience high levels of stress, almost half of them being tempted to give up this profession. The most used 
coping actions reported were the positive ones, such as enjoyable activities. Final finding is that increasing qualified personnel 
with reasonable salary in proper work conditions would be the most effective measure of the competent institutions to reduce 
stress. 
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1. Introduction  
In a society subjected to many political, economic and socio-cultural changes the teaching profession can be 
both a source of satisfaction and fulfillment, as well as a source of stress and dissatisfaction. Practicing as an 
educator in various types of preschool (with normal and extended program), from different areas (rural and urban) I 
have been in direct contact with the permanent changes in Romanian education system, including preschool, in the 
last 20 years. All these reforms, plus other aspects of the teaching activity are sources of stress. And how my 
situation is not an isolated one, I aimed at finding out how the stress phenomenon reflects on my colleagues in 
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professional education and to what extent they are affected by it. The stress experienced by the teacher became at 
the end of the 20th century an international research subject, fact proved by the constant increase of researches on 
this subject in many countries: Kyriacou 2001; Troman & Woods 2001; Vandenberghe & Huberman 1999 etc.  
A number of studies have indicated that occupational stress may be more profound than other professions stress 
associated (Travers & Cooper, 1996), which makes the teaching profession be recognized as one of the most 
stressful occupations worldwide (Boyle et al. 1995; Doune, 1999; Hui and Chan, 1996, Schonfeld, 2001 Travers and 
Cooper, 1993). A series of studies indicated that didactical occupational stress can become more profound than the 
stress associated to other occupations (Travers & Cooper, 1996), making the didactical occupation be recognized as 
one of the most stressful occupation at an international level (Boyle et al., 1995; Doune, 1999; Hui and Chan, 1996; 
Schonfeld, 2001, Travers and Cooper, 1993). 
In Romania, studies on didactical professional stress were done at Cluj University - Horia Pitariu (2007), 
Nicolae Jurcău (2003), Mircea Miclea (2010), Bucharest - Mielu Zlate (2010) and the PhD Students Andrei Brate 
and Andrei Grecu (2008) Timişoara, where a special interest was paid to studies on professional stress of beginner 
teachers, done by Ion Dumitru, (2001), Maria Crasovan (2004, 2005) and Hurduzeu Ramona (2009). Although the 
preschool teacher profession is pretty important in the teaching system, there are a few studies at the international 
level concerning the research on stress within the preschool level, with few preoccupations in countries like 
Australia, Noua Zeelandă, SUA and Japonia. In Romania, the number of researchers on this professional segment is 
reduced to a single research done in 2011 by the PhD student Gramaticu Octavia at Alexandru Ioan Cuza University 
in Iași where, for the first time in our country, the preschool teachers became a subject of scientific research, 
analysing their work in situations created in the educational system post 1989. The reduced number of researches on 
preschool teachers stress proves that it is a less explored and insufficiently known field. Therefore, the intent to 
accomplish such a study is fully motivated. The investigative effort will concentrate on finding answers to fill this 
gap in the field of preschool human resources. 
In the specialized literature, the stress associated to the didactical occupation is described as ”the 
experimentation by the teacher of negative emotions such as tension, frustration, anxiety, fury and depression, as a 
result of some aspects of teaching work” (Brown&Uehara, 1999) or as ”any characteristic of the school environment 
that represents a threat addressed to the professor” (Sutton, 1984). Amongst the major stress sources in teaching 
activities there are: children behaviour, a great number of children in a classroom, excessive paperwork and 
deficient communication with colleagues/parents (Blasé, 1986), role conflict and ambiguity of the role (Kantas, 
1995), time pressure, workload, lack of motivation and discipline in the case of the pupils (Kyriacou, 2001, Fimian, 
1984). In some studies, there are classifications of the stress factors as environmental factors and individual factors. 
Most of the factors can be identified in the work environment and include: inadequate work conditions, 
organizational issues, insufficient resources, lack of support or excessive authority, not attending the decision 
making process. The work environment can include as well physical stress factors as noise, agitation, crowdedness, 
small classrooms or schools, security, or administrative pressures like the lack of support from the managers and 
role ambiguity (Hasting & Bham). 
Individual characteristics include unique attributes of the teachers as personality, sex, demography, the ability to 
establish, maintain relationships and responding to tasks (Guglielmi & Tatrow, 1998). This category can include 
also the compatibility between the personal and professional values, ambition to succeed, competitiveness or 
perfectionism (Bachkirova, 2005). Taking into account the aforementioned and more we can conclude that there is a 
wide variety of stress generating sources in the didactical environment, including preschool. Is relevant to review 
also the specific stress factors associated to preschool activities, as they were identified in the few, but concluding, 
studies (Gramaticu, 2011): 
- Children debut in the preschool; 
- the changing characteristics of the children that frequent kindergarten, from one generation to another, 
as the new generation show characteristics unspecific to their age; 
- special needs children integration of within preschool, adding to the already higher numbers of 
children, without proper support from the specialists and without back-up personnel support; 
- Large children groups on a reduced space, with no utilities, accessories and adequate materials for the 
their needs and their particularities of manifestation; 
- “dumbing” phenomenon, by adopting the language and manifestation characteristic for small children; 
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The conceptualization of the professional stress influences directly the way in which stress is managed 
(Kenny and Cooper, 2003). Analysing the literature, we notice the multitude of approaches on teachers stress 
management, with several types of proposed interventions aiming at preventing, reducing or eliminating it from the 
work environment. Some of these are oriented towards individuals (teachers), others towards the education 
institutions or work environment. The same papers, centred on stress management, bring up as well the low efforts 
or even the employers’ lack of interest regarding the investments regarding an operative management of work 
related stress. In a synthesis made by Mielu Zlate in 2007, based on the findings of some researchers in the field 
(Baban, A., 1989, Cooper, Dewe şi Driscol, 2001, Rascle, 2003) show three major categories regarding professional 
stress management: primary, secondary and tertiary interventions. 
Primary prevention interventions are the ones “centered on the stress factors” (Cooper and Cartwright, 
2001) and aim preventively at reducing the number and/or the intensity of the stress factor. These strategies are 
based on the suppositions that the best stress control method is the elimination or reduction of stress factors in the 
work environment. Most of these strategies help employees (teachers) have an increased control over work 
environment and job. Primal prevention includes redesigning tasks, organizing a flexible work schedule or 
modifying organizational procedures. 
            Secondary preventive strategies aim at modifying the individual’s response to stress factors. They include 
choosing a healthy lifestyle, involving physical activity, healthy food, weight control or reducing alcohol and 
cigarettes consumption. Other forms of secondary interventions are the programmer that develops negotiation skills 
and remedying or solving conflicts. Even more, the secondary stress management methods include relaxing 
techniques and supplying or encouraging social support at work.  
Tertiary prevention techniques are therapeutic interventions, focusing on diminishing the stress factors 
negative effects. These include employee assistance programmers and medical care, individual psychotherapy and 
carrier counseling (Cooper & Cartwright, 2001; Clipa &Ignat, 2012). In the same category is also the study of Tobin 
(1984, 2001) that suggests an inventory of the adjustment strategies, as a response to stressful events at work. 
These strategies refer to: 
- Solving problems (aim at eliminating stress sources by modifying stressful situations); 
- Cognitive restructuration (changing the sense of the stressful situation, regarding it from a new, positive, 
perspective);  
- Social support (looking for emotional support from the family and friends); 
- Emotional expressing (release and expressing the emotions associated to stress state); 
- Avoiding problems (denying problems, avoiding the thoughts and actions related to the stressful events); 
- Social restraint (self-blame and self-criticism).  
2. Methodology 
2.1. Aim and objectives of the research 
The investigative approach, done by questionnaire inquiry, aimed at identifying the perception of preschool 
teachers regarding workplace stress. For this purpose to be fully achieved, a series of research questions were 
formulated, as research objectives:  
x How stressful the preschool teachers consider their job is? 
x What is the stress level in the current teaching activity? 
x To what extent work stress affects other dimensions of existence? 
x What is the main stress sources identified over the professional experience?  
x What solutions they adopt when confronting daily stress? 
x What measures taken by the habilitated institutions are considered efficient in work place stress 
mitigation? 
 
2.2 The subjects’ sample 
The research was done on a 150 subjects sample, teachers from the Suceava and Neamț preschool 
education. The demographic structure of the sample, it is presented as it follows: 
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Table 1: The demographic structure of the sample (N=150) 
Characteristics Percentage 
Work environment urban 60% rural 40% 
Kindergarten type  
PN (normal program) 51% 
PP (extended program) 49% 
state 86% 
private 14% 
Level of education  
high school 18% 
Post high school 13% 
college 53% 
Master 15% 
Teaching experience 
0-2 years 8% 
3-10 years 27% 
11-20 years 29% 
21-30 years 15% 
31-40 years 17% 
over 40 years 3% 
Qualification degree 
beginner 11% 
completed 21% 
Didactical qualification level 2 27% 
Didactical qualification level 1 41% 
 
2.3 Variables 
This study used two types of variables: 
- independent: background, kindergarten type, studies, qualification degree, 
- dependent: the preschool teachers perception regarding the stress level at their job, the preschool teachers 
perception regarding stress sources, the preschool teachers perception regarding the usage of the stress 
confrontations strategies, the preschool teachers perception regarding the possible measures taken by the authorized 
institutions. 
 
2. 4. Instruments                                   
 
In order to achieve the objectives that we have set and required data collection, we used a quantitative 
research method based on a questionnaire survey. The purpose of the questionnaire was to identify perceptions of 
preschool teachers on stress at work. Consistent with this goal, we entitled it Occupational stress perception 
questionnaire (PBPC) annexed. The instrument was developed after studying the literature, informative discussions 
with experienced teachers of preschool education adapted and processed by Kyriacou & Chien (2004).  
The applied questionnaire uses mainly a five steps scale. The beginning of the questionnaire provides the 
subjects with a training related to how they should operate it and also ensures their answers anonymity and 
confidentiality. They are required then providing factual data on: the work environment, the type of kindergarten 
they teach in, education level, teaching experience in years and qualification degree. A reflection exercise is next 
done by which the subjects are introduced into the atmosphere research topic, then moving on to the actual 
completion of a total of nine questions: 8 pre -formulated closed responders and one open-response, which have 
enabled subjects to express themselves freely. The questionnaire was administered individually to a number of 150 
preschool teachers from October 2013 to February 2014. The subjects were explained their role in this study being 
ensured in the same time about the confidentiality of their responses. 
2.5. Results analysis and interpretation 
We aimed at an analysis done based on 10 items by which we studied the preschool teachers’ perception 
regarding: 
- the feelings related to stress at job (I1) 
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- professional stress estimation degree (I2) 
- give up teaching (I3) 
- stress level in the current teaching activity (I4) 
- the degree to which stress influences other life aspects (I5) 
- teaching activity stress sources (I6, I7) 
- stress control solutions (I8) 
- the acknowledgement of the efficiency of some measures taken by the habilitated institutions (I9). 
By the filling in of the questionnaire first item we wanted to find out which are the terms from the 
emotional register (feelings) that preschool teachers associated stress at work with.  
Table no. 2 – Job stress related terms 
Fear Pressure Frustration Uncertainty Threatening Constraint Work load 
4.7% 32.0% 4.7% 6.0% 1.3% 10.0% 41.3% 
From the data previously presented it can be noticed that most of the preschool teachers relate professional 
stress with the term work load, followed by pressure. The stress is related, to a lesser extent, to constraint, 
uncertainty, fear and frustration. Subjects’ perception on how stressful is preschool teaching was revealed to us as it 
follows: 
Table no. 3 – How stressful is preschool teaching 
Not stressful at all  A little stressful Moderately stressful Very stressful Extremely stressful 
2.0% 2.0% 41.3% 42.0% 12.7% 
The overwhelming majority of the participants (96%) think of preschool teaching as being moderate to 
extremely stressful, fact that confirms the idea that this job is situated amongst the most stressful jobs from all the 
fields. By the fourth item we wanted to know whether, in terms of stress experienced at work, there was or is the 
possibility that the interviewed teachers give up this profession.  
Table no. 4 – The possibility of giving up teaching 
Never Seldom Sometimes Often Permanently 
36.0% 15.3% 32.0% 14.7% 2.0% 
Analyzing the data from the table, we notice that the percentage of those who were never tempted to give 
up the teaching profession is only of 36%, which raises a question regarding the stability of quality human resource 
in the system.  The state of stress being a certainty in the teachers interviewed, the study went on with identifying 
the level of stress in current kindergarten teaching activity. The answers given to the fifth question are summarized 
in percentages in the following table:  
Table no. 5 – The current stress level at work 
Very low Low Moderate High Very high 
0.7% 5.3% 39.3% 46.7% 8.0% 
Although a very high level of stress is constant only for 8% of the subjects, 86% of the interviewed 
teachers signal an average to especially high level of stress. It should be noted that there is only one participant that 
noted a very low stress level at its current job when interviewed. It could not be neglected stress influence at work 
on defining existence dimensions; this was captured by item five, as shown in the following table: 
Table no. 6 – The relationship between the professional stress and some existence dimensions 
No. Existence dimensions 
To a very low 
extent Low extent Average extent Large extent 
To a very 
large extent 
  % % % % % 
1 Family life 16.7 12.7 34.0 27.3 9.3 
2 Health 5.3 14.0 29.3 37.3 14.0 
3 The quality relationships with the others 22.0 16.7 35.3 17.3 8.7 
4 Work fulfilment degree 17.3 20.7 32.7 22.0 7.3 
5 Professional performance 20.7 22.7 30.7 18.7 7.3 
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It is noted that the most affected by stress at work are health and family life, the answers in these cases 
accumulating over 60% of the total. Affected, but to an average extent, are the quality of social relationships as well 
as the satisfaction degree and professional performance. A quite uniform distribution is noticed for the answers 
referring to this item, depending probably very much on the various character types of the teachers who were 
interviewed. The sixth item aims at underlining the extent to which certain aspects of the preschool teachers 
professional activity gives stress, becoming thus stressors.  
Table no. 7 – Stress factors 
Nr. 
Crt. 
Stress factors 
  
Not stressed 
at all 
A little 
stressed 
Average 
stressed  
Very 
stressed 
Extremlystr
essed 
% % % % % 
1 Rapid and frequent changes in the education system 2.0 10.7 41.3 36.7 9.3 
2 Pressure from higher bodies (facility management, inspectorate, ministry) 6.0 19.3 35.3 28.7 10.7 
3 Wage 2.0 10.0 30.0 25.3 32.7 
4 Putting extra hours for courses, seminars, meetings 8.7 17.3 46.0 13.3 14.7 
5 Exaggerated requests regarding paper work 0.0 2.0 15.3 49.3 33.3 
6 Extra administrative work 2.7 8.0 20.7 49.3 19.3 
7 
Presenting demonstrative activities within  
methodical circles and / or to obtain 
qualification degrees 
7.3 12.0 46.0 21.3 13.3 
8 Managers style 32.0 19.3 32.7 9.3 6.7 
9 Lack of professional acknowledgement 10.7 20.7 37.3 20.0 11.3 
10 Workload 4.0 9.3 24.0 46.7 16.0 
11 Taking multiple roles 2.7 15.3 30.7 40.0 11.3 
12 Large working classes in a small space 7.3 6.0 14.7 44.7 27.3 
13  Insufficiency or lack of materials 5.3 15.3 20.0 40.0 19.3 
14 Competition between colleagues/groups 27.3 25.3 31.3 10.0 6.0 
15 Poor communication to parents 15.3 22.7 43.3 10.0 8.7 
16 Children’s inadequate behaviour 5.3 13.3 28.0 38.7 14.7 
17 Extra responsibilities given by the management team 12.7 18.7 42.7 16.7 9.3 
18 Time crises 2.0 10.7 30.0 32.7 24.7 
19 Perfectionism 6.7 17.3 40.0 20.0 16.0 
20  Failure fear 11.3 18.0 40.7 18.7 11.3 
21  Lack of support from the management team/colleagues 19.3 20.7 40.7 9.3 10.0 
22 Not participating in decision making 22.7 18.7 42.0 7.3 9.3 
23 Extra non planned work hours 10.7 9.3 42.7 23.3 14.0 
24 Arguments between colleagues 27.3 11.3 19.3 28.7 13.3 
25 Routine 15.3 30.0 34.7 12.0 8.0 
The large number of possible stress sources which were brought into preschool teachers’ attention led to 
drawing some very important conclusions regarding the stressors. First of all, with some small exceptions, all the 
possible stress factors have an average to extremely high impact on the participants. Therefore finding solutions for 
stress relief in teaching activity should become of main importance for the preschool educational process quality 
increment.    
There were shaped two categories of stress sources with a major impact:  
- First is the administrative one with a percentage over 60% (even up to 83%) in the area of a very and extremely 
strong effect – the stress being caused by the exaggerated requests regarding papers, large number of children in 
class in a reduced space, extra administrative work or the workload in general (related mainly to the very large 
number of children in a work group); 
- The second is the financial one with percentages between 50 and 60% in the same effect area which 
comprises the wage and the insufficiency or lack of teaching materials. 
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An important role is held by different stress sources related either to political instability (very often changes 
within the educational system), or to the parental education given to the children in their first years of life (their 
inappropriate behavior towards the teacher) or even by the specific of the activity (assuming multiple roles). If 
attending courses or seminars, as well as present activities within methodological meetings, committees or 
qualification degrees causes a certain amount of stress, the majority of respondents do not consider sources of stress 
competition or peer groups, routine or the manager’s behavior.  
Next item, correlated to the previous answer, aiming at an open answer, gives the subjects the opportunity 
to fill in the list of factors that generate professional stress, other than those listed in the table above. Thus, there 
were underlined the following stressors: 
- Crying children;  
- Dressing - undressing children;  
- Lunch time;  
- Sleep monitoring;  
- Physical, mental, verbal and emotional overload 
- Continuous exposure to germs and disease;  
- Lack of rest breaks during work 
- Lack of clear delineation for teachers duties. 
It is noticed that many stressors are specific to the extended program kindergartens and could easily be eliminated 
by enhancing teachers support received from the administrative staff (nursery manager and caretakers). To cope 
with the stress at the workplace, educators adopt some solutions, as the following table shows:  
Table nr. 8 – Stress control solutions 
Nr. Crt. Soltions    
To a very low 
extent Low extent Average extent Large extent 
To a very 
large extent 
% % % % % 
1 Discussing problems with family, friends and colleagues 9.3 8.7 30.0 38.0 14.0 
2 Psychological counselling 68.0 10.0 10.7 9.3 2.0 
3 Avoiding situations or persons which are stressors 13.3 10.7 38.0 23.3 14.7 
4 Spending time outdoors 5.3 6.7 24.7 42.0 21.3 
5 Practicing sports  22.0 14.0 30.0 16.0 18.0 
6 Changing jobs 74.0 6.7 12.7 4.0 2.7 
7  Taking drugs  71.3 6.0 16.0 4.7 2.0 
8  Hobbies 5.3 7.3 17.3 38.0 32.0 
9  Isolation and reflection on the situation 48.0 16.0 23.3 8.7 4.0 
10  Prayer 12.7 7.3 32.7 28.7 18.7 
It is noted by accumulating over 60% of responses in the category of the solutions adopted in large and 
very large extent, that the most commonly used strategies to eliminate stress are practicing hobbies and outdoor 
activities. Next, not insignificant, with over 45% of the responses in this area, are discussing issues in family or even 
practicing prayer. Most people involved consider practicing sports or avoiding stressors as having an average impact 
in reducing stress. Noteworthy is the large number of teachers’ responses who do not believe that changing the 
kindergarten could reduce stress, and those who do not consider psychological counselling or medical treatment to 
be a solution with significant effects.  
At the end of the questionnaire, respondents were asked to assess the effectiveness of possible measures 
that authorities could take to diminish stress at work. 
Table 9 – Estimated efficiency of the measures taken by the habilitated institutions to reduce job stress 
No. Measures for stress diminishing Inefficient Slightly efficient 
Somewhat 
efficient Very efficient 
Extremely 
efficient 
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The table shows that all ten suggested solutions would have, as respondent suggested, a high and very 
important impact in diminishing workplace stress – 60% of the answers. Raising the salary, in respondents’ opinion, 
would be the most efficient measure to be implemented (74% consider it extremely efficient). There are also other 
measures that depend very much on the budget of the teaching institutions – reducing the number of children in a 
group (raising the number of teachers by default, another solution with a major effect), but also the increase of 
teaching material resources. Very few interviewed teachers don’t trust some solutions like implementing stress 
management programs, implementing workplaces stress management programs, arranging spaces for stress relief at 
work, most probably because of the fact that it was seldom implemented till now. 
 
  2.6. Research limitations and the future development  
Among the limits of the presented research we can list: 
x The sampling method, which was not random. Research subjects were selected only from Suceava and Neamþ, 
and the results cannot be extrapolated on a different population than the target group. The number of 
investigated subjects is large enough to consider the results concluding in the two counties, all the more that the 
questionnaires related to stress sources and possible measures identification are evidently concentrated on 
certain clear trends; 
x difficulties in collecting the answers, as a part of the subjects would require further explaining on filling it or on 
its content; 
x the subjectivity of the teachers participating in the research, giving slightly distorted answers, reducing the 
clarity of the results; 
x Possible lack of sincerity of the subjects, implying a low accuracy of the results; anonymous questionnaires 
would be a way to avoid that. 
x Extending the study on a national level to attract attention of the decisional staff in a unitary manner, in all 
stages of the educational process, over the importance of creating an optimum education environment; 
x Researching the opinions of the preschool managers and organizing workshops for raising awareness on the 
phenomenon and exchanging measures for reducing teachers’ stress in the legislative, financial and material 
context; 
x Informing the decisional factors of the European Union for a high involvement in the decision process of the 
Romanian educational institutions. 
 
2.6. Conclusions and recommendations 
The present paper approaches a major social interest theme, from the stand point of a type of teachers very little 
explored in larger studies about the Romanian educational system. On the overall, the teaching activity is perceived 
as one of the most stressful occupations, leading to the presumption that the preschool teacher occupation is as 
stressful, as the study results confirm.  
The dominant stress sources identified by the interviewed preschool teachers are the low salary and high 
workload. In the hierarchy of strategies adopted by the preschool teachers are the positive ones, like hobbies or time 
spent in nature. As expected, salary increase was considered the most efficient measure to be taken by competent 
% % % % % 
1 Avoiding frequent changes of educational policies 2.7 10.0 26.7 35.3 25.3 
2 Work conditions improvement 0.7 2.7 16.0 41.3 39.3 
3 Workload reduction 2.7 4.0 20.7 50.0 22.7 
4 Increasing teaching material resources 0.0 2.7 8.0 37.3 52.0 
5 Salary increase 0.7 0.0 4.7 20.7 74.0 
6 Increasing the number of teachers 4.7 3.3 16.0 26.7 49.3 
7 Lowering the number of children in a group 0.7 1.3 7.3 26.7 64.0 
8  Organizing entertaining events within the institutions 4.7 8.7 20.0 40.7 26.0 
9 Implementing job stress management programs  2.0 10.7 24.0 28.0 35.3 
10 Arranging spaces for stress relief at work 6.7 8.0 25.3 28.7 31.3 
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institutions to reduce preschool teachers’ stress, followed by reducing the number of children in a group and 
increasing the material resources. All three measures are conditioned by an increase in the budget of the Ministry of 
Education, allowing investments in new spaces or even new kindergartens, but also taking measures for supporting 
private preschool education. 
Analyzing preschool teachers’ perception over job stress offers sufficient data for taking measures both at 
organizational and individual level. The study can be a basis for future measures, designed to reduce or eliminate 
preschool teachers’ stress. The most important identified measures are similar to the measures for increasing the 
efficiency of the teaching process already asserted by the habilitated institutions (reducing the number of children in 
a group for instance), with particularities for the preschool education, and by reducing teachers’ stress it would 
definitely lead to an improvement of the preschool educational system.  
References 
Bachkirova, T. (2005). Teacher stress and personal values: An exploratory study. School Psychology International, 26(3), 340-352.  
Blasé, J. (1986). A qualitative analysis of sources of teacher stress: Consequences for performance. American Educational Research Journal, 
23(1) 
Brate, A., Grecu, A., Diagnoza multidimensionalã a stresului ocupaþional la profesorii din învãþãmântul preuniversitar. In Revista de Psihologie 
Organizaþionalã, Vol. VI, nr. 1-2, 2006 
Brown, Z. & Uehara, D. L. (1999). Coping with teacher stress: A research synthesis for pacific educators. Pacific Resources for Education and 
Learning, 1-32. 
Cooper, C.L., Cartwright, S. (2001). Organizational Management of Stress and Destructive Emotions at Work. In Payne R.L. ºi Cooper, C.L. 
(EDS), Emotions at Work. Theory, Research and Applications for Management, Chichester, England, John Wiley and Sons 
Cooper, C. L., & Marshall, J. (1976). Occupational sources of stress: A review of the literature relating to coronary heart disease and mental ill 
health. Journal of Occupational Psychology, 49, 11–28 
Clipa, O. & Ignat, A-A (2012). Teachers satisfaction with life, job satisfaction and their emotional intelligence Procedia Social and Behavioral 
Sciences, vol. 33, 2012, pp. 498–502, Elsevier – Science Direct 
http://www.sciencedirect.com/science/article/pii/S1877042812001796,  
Clipa, O. & Iorga, A. (2013). The Role of school-family partnership in moral development of children (coauthor Iorga Anca Mirela) in vol.  
Procedia Social and Behavioral Sciences, vol. 76, pp. 197- 203, Elsevier – Science Direct, 
http://www.sciencedirect.com/science/journal/18770428/76, 
Fimian, M. J. (1984). The development of an instrument to measure occupational stress in teachers: The teacher stress inventory. The British 
Journal of OccupationalPsychology, 57, 277-293. 
Griffith, J., Steptoe, A., & Cropley, M. (1999). An investigation of coping strategies associated with job stress in teachers. British Journal of 
Educational Psychology, 69, 517-531. 
Hastings, R., & Bham, M. (2003). The relationship between student behaviour patterns and teacher burnout. School Psychology International, 
24(1), 115-127. 
Kantas, A. (1995). Group processes-conflict-development and change- culture-occupational stress. Athens: Greek Letters. 
Kyriacou, C. (2001). Teacher stress: Directions for future research. Educational Review, 53(1), 27-35. 
Kyriacou, C. & Chien, P. (2004). Teacher stress in Taiwanese primary schools. Journal of Educational Enquiry, 5(2), 86-104. 
Gramaticu, O. (2011). Stresul ocupaţional în grădiniţele cu program prelungit. Impactul schimbărilor în structura educaţională asupra resursei 
umane din învăţământul preşcolar (teză  de doctorat) – Iaşi 
Guglielmi, R., & Tatrow, K. (1998). Occupational stress, burnout, and health in teachers: A methodological and theoretical analysis. Review of 
Educational Research, 68(1), 61-99. 
 Ignat, A. A. (2011). Strategii și programe de consiliere pentru dezvoltarea copiilor cu aptitudini înalte: demersuri investigative. București. 
Editura Didactică și Pedagogică, R.A. 
Sutton, R. (1984). Job stress among primary and secondary schoolteachers: Its relationship to illbeing. Work and Occupations, 11(1)  
Travers, C. J., & Cooper, C. L. (1996). Teachers under pressure: Stress in the teaching profession, London, UK: Routledge. 
 
